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Dear Ms. Appy, Mr. Hood, Ms. Hazzard, Ms. Douangmany Cage, Ms. Traphagen, Ms. Geryk 
and Mr. Morris, 

January 14, 2016 
 

This letter is a follow-on to one I wrote in early November, in which I argued strongly that we 
should find a way to protect Amherst’s three small K-6 neighborhood schools. I was gratified 
that the district slowed the decision timeline a bit and all of you and the MSBA opened up the 
possibility of building a new larger building with two K-6 wings.  
 
Yet even with this two-month extension and broadened discussion, too many issues and 
considerations have still been left out of the center of discussions. Many of these relate to the 
profound advantages of the current system of three small K-6 neighborhood schools – and the 
many viable ways to retain them. 
 
This letter highlights the most important points left out in the discussions or framed overly 
narrowly. It parallels an attached chart in which I expand upon the summary of “Implications of 
school options” that has been offered in district materials.  
 
The information in both the letter and the chart is based on my experience of many schools in 
multiple cities and towns and countries, many conversations with children and parents, and a 
review of the literature.1 
 
I believe that when we bring all considerations together, the case is overwhelming that Amherst 
should maintain three neighborhood K-6 schools, instead of two schools with smaller grade 
spans and much larger grade cohorts. The question of what to do with the building project is 
more complex, and depends upon details we have yet to see, but there are clearly multiple 
options. I will come back to this point in a third, follow-up letter – I hope to have that to you by 
early next week. 
 
Not everyone everywhere loves their public schools the way parents of children in Amherst’s 
elementary schools do. As you proceed toward deciding about the future of the Town’s 
elementary schools, I ask you not to take this for granted – nor to assume it can be replicated in 
other configurations. 
 
Sincerely,  

 
 
Eve Vogel 
Parent of Ari Vogel, Wildwood Class of 2017 
135 Harlow Drive, Amherst, MA 01002 
(In Cambridge, MA for the 2015-16 academic year) 
                                                             
1 The full set of original literature that I tapped can be found in a running annotated bibliography I have posted on 
google drive: https://drive.google.com/open?id=1VulgrMQQK8DPDleEKlUTmBBjgm6MXxHAWUHoqmV7kFw. 
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KEY POINTS FORGOTTEN OR ADDRESSED TOO NARROWLY IN THE DELIBERATION 
OVER THE FUTURE OF AMHERST’S ELEMENTARY SCHOOLS
 
 
1. BUILDINGS AND OPTIONS. There are several options for replacing or improving both the 

Wildwood and Fort River buildings, thus enabling both schools to continue. 
 
Replacing or improving both school buildings could be done by: 
x Planning cost-effective renovation of the Fort River building with Town funds supplemented by 

alternative sources (alternative sources might include: environmental remediation moneys, 
flood hazard mitigation moneys, payments or PILOT money from  UMass or Amherst College, 
improved state funding if Chapter 70 money is supplemented with a hoped-for new millionaire’s 
tax in the next year or two, or other sources) 

x Improving one school with MSBA funds now and another later, or  
x Making the two schools into two wings of a new single larger building funded by the MSBA.  

 
In short, addressing problems with the two school buildings does not require grade reconfiguration.  

 
 
2. COSTS: We don’t have any real picture of the costs of different building options yet – which means 

we don’t have sufficient information to make a sound decision about building options. Also, there 
are reasons to be skeptical that a larger school will save much money. 

 
Only yesterday – 6 days before the School Committee votes on reconfiguration – did we get better 
estimates of the main reconstruction options for Wildwood or a double-sized replacement. We 
haven’t gotten similar estimates for Fort River. We haven’t looked in any detail or with particular 
creativity at potentially more cost-effective ways to renovate rather than build new construction.  
 
Also, there is an unfounded assumption that school consolidation will save money. Research 
suggests large schools are not as cost-effective as assumed. Transportation costs go up; security and 
discipline costs go up; and because school completion rates tend to go down – something which we 
might not see in our elementary schools but might impact their students as they continue in the 
ARPS system – the costs for the Town and society more broadly also go up. 1 
 

All these costs need to be explored more fully, and the entire Amherst community needs to be able 
to see and understand them, before options are taken off the table. 

 
 

3. SCHOOL SIZE AND GRADE SIZE.2 Grade reconfiguration means large grade sizes; and large grade 
sizes make schools feel big and more alienating for students, teachers, and parents. 

 
The district’s proposed grade configuration means all students in a single grade from throughout 
Amherst would go to the same school– this means 140-175 students per grade in a single school, 6-9 
classrooms per grade.3  
 
Researchers have found that the experienced size of a school comes as much from grade cohort size 
as from total school size.  Why? With a small grade cohort, students know all the other students in 
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their grade. They know all the teachers. Over the course of a few years, parents get to know most of 
the students and many of the other parents. Smaller grade size, in other words, means a stronger 
network of shared relationships that is reinforced year after year. This is precisely the core 
advantage of smaller schools. 
 
With a large grade cohort, in contrast, students do not get to know everyone in their grade. They do 
not know all the teachers, nor do the teachers know all of them. The bonds they make in one year 
are disrupted the next as students are re-mixed into new classes. As a result, there is increased 
alienation. The school feels big.4   
 
This can be mitigated with small school communities, teams, etc. but these are only partially 
effective. They also raise their own sets of complications – see below. 
 
Small schools have significant advantages. (This point has been part of the discussion but bears 
repeating). These include5: 

x Academic achievement is higher 
x A larger percentage of students participate in school activities 
x There is a greater interconnection and understanding among students across multicultural, 

socioeconomic, gender, ability, and other divides 
x Students feel safer, and are safer 
x Teachers have greater decision-making roles and for this reason feel a greater sense of 

agency and ownership 
x A greater percentage of parents are involved in the school, and there are more community 

contacts and experiences per student 
 
 

4. GRADE SPAN. Consolidating all students from one grade into one school allows developmental 
specialization. However, the benefits are outweighed by the costs. Transitions are harmful for 
students, while longer grade spans are beneficial, especially for students from disadvantaged 
socio-economic backgrounds. 
 
The reconfiguration proposal would split up Amherst’s elementary school students into shorter-span 
groups – one for grades PreK to 1, and one for grades 2-6; and the latter might be broken up further, 
into 2-4 and 5-6 wings. This would allow the district to provide more developmentally focused 
resources at each school. 
 
However, considerable research has shown that consolidating students into shorter-grade-span 
schools frequently does more harm than good.6  
 
Negative effects of transitions between schools include: 

x In studies, every transition causes a discernible drop in students’ academic achievement - 
often most pronounced for students from disadvantaged socio-economic backgrounds. 

x Disrupts familiar social structures and communities, generating increased anxiety, and lower 
self-confidence. 

x Schools experience large student turnover, with a high percentage of the student population 
changing each year. This creates a sense of instability, and also makes it more difficult for 
teachers and administrators to get to know as many of the school’s students. 

x Students entering a new school are often less prepared for their new grade because 
instruction is less well articulated across the transition. 
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Positive effects of longer grade spans include: 

x Students have strong relationships with more adults, and thus have access to multiple 
sources of support and counsel. 

x Schools are safer because students are better known by more adults, and because older 
students take on the role of guides and mentors. 

x Younger students can learn from older students; older students can learn content and 
emotional awareness by mentoring younger children. 

x Parental involvement remains strong in higher grades. 
x Teachers and other staff in lower grades gain job satisfaction because they see their 

influence, and can watch well-known students grow. 
x Teachers and other staff in higher grades can easily gain insights on students’ learning styles, 

family context, successful strategies, by talking to their earlier-grade teachers  
x Students feel strongly connected to their school because of their long tenure, and are able 

to grow with a deep sense of rootedness; through their interactions with younger and older 
students, they are also able to reflect more upon their own development and successes. 

 
 
 

5. NEIGHBORHOOD SCHOOLS. Grade reconfiguration means an end to Amherst’s neighborhood 
schools, and this is bad for students, families, neighborhoods, the environment and health, and 
Amherst.  
 
Grade reconfiguration means an end to Amherst’s small neighborhood K-6 schools. This may be 
clear to those who have been immersed in the study and discussions, but I’m not sure this has been 
made fully clear to everyone in the Amherst community. Neighborhood schools have been framed in 
the deliberation over the reconfiguration proposal too narrowly. They are not simply schools that 
students can walk or bike to. Neighborhood schools are schools where everyone in the same 
neighborhood goes to the same school, and thus both school and neighborhood are tied and 
strengthened as relationships build within them. They are near to students’ homes, though not 
always within walking or biking distance. Sometimes neighborhood schools draw on students from 
diverse, geographically separated neighborhoods, and sometimes children take the school bus to 
neighborhood schools. These have the potential to be more diverse.7 (See also below, the discussion 
on districting.) Amherst’s neighborhood schools still fit the bill – and the many advantages of 
neighborhood schools still apply. 
 
Some of the many advantages of neighborhood schools are8: 
a) Transportation / environment / health:  

x Shorter commute times for students, which means more time at home, doing activities, 
getting homework done; 

x Lower school bus transportation costs;  
x Greater access to schools for families that do not own cars; 
x More walking and biking to school, supporting healthy and active child and parent 

lifestyles – and it will be possible to increase this as Amherst continues to improve bike 
and pedestrian infrastructure following the Town’s new Transportation Plan 
(https://www.amherstma.gov/DocumentCenter/View/31462) and as it moves toward 
denser housing downtown and in village centers.9 

x Schools are safer 
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b) Neighborhood and community:  
x Strong and accessible friendships and community for Amherst’s youngest school 

children. This happens because elementary-age students get to know other children in 
their neighborhood through school; and then, because these friends are nearby, they 
can get to them, when they are too young to walk or bike on major streets or take the 
city bus by themselves.10  

x Children walk and bike (and scoot, and roller blade, and…) more within Amherst’s 
neighborhoods. 

x Increased family connectedness, community, and mutual support within Amherst’s 
neighborhoods – because parents interact with neighbors through close, year-after-
year ongoing association through their children’s shared school. 

x Healthier parents because they walk and bike to their child’s school more, and to their 
neighbors’ houses. 
 

c) Attachment to Amherst, maintenance of Amherst’s school-age population, and tax base 
x Because of their networks of support through neighborhood schools, young families 

have stronger attachment to Amherst’s neighborhoods, and through them, to Amherst 
itself. By word of mouth, they help promote Amherst’s neighborhoods and Amherst as 
a place for other young families.  

x This also helps to maintain Amherst’s school-age population, its property values, and its 
tax base 

 
 

6. DISTRICTS AND REDISTRICTING. Districts and redistricting come with real challenges. However, 
these can be dealt with. Amherst is in an unusual, wonderful position to be able to have small, 
diverse, universally excellent neighborhood schools.  
 
It has not been emphasized sufficiently in public statements and the press, but I’ve learned, partly 
through conversation with some of you, that one of the drivers of the grade reconfiguration 
proposal is to escape the problems of districts and redistricting. (This is addressed, if briefly, in the 
PDP.) The problems are real. If the Town is split into three neighborhood schools, it has to deal with 
the spatial separation of different kinds of residents and neighborhoods – low income, high income, 
minority, mainly white, student-dominated, etc. It is well known that strictly neighborhood-based 
districting tends to create unequal schools.  
 
Yet Amherst has an opportunity that many other cities and towns do not: with a surprisingly diverse 
population, with only three elementary schools, and with multiple parts of town with different kinds 
of families, it can district in such a way so as to create equitable neighborhood schools, each with a 
diverse and comparable range of low-income students, minority students, English language learners, 
and children with special education needs.  
 
Indeed, the School district has proved its ability to do precisely this. When it redistricted after Marks 
Meadow closed, it redrew district lines so that the three districts had roughly equal proportions of 
low-income and minority students. Many families were upset about the loss of Marks Meadow – 
understandably, they were attached to their neighborhood school – but many in the community 
understood the need both to close a school, and to re-district, and supported these decisions. The 
result has been three small neighborhood schools that are all recognized as being both diverse and 
excellent. This needs to be recognized as a major, and wonderful, achievement, an ability and 
success that is rare and of which Amherst should be a proud model. 
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It’s not there have been no difficulties. For one thing, the Northeast corner of the Town was 
districted into relatively distant Fort River, and two housing complexes in South Amherst, the 
Boulders and Mill Valley Estates, were districted into Wildwood and Fort River, respectively. This has 
meant that the families in these neighborhoods do not send their children to the nearest school.  
 
Even so, the district preserved many of the benefits of neighborhood schools even for these 
awkwardly districted families. All of the students in the Boulders go to Wildwood, and all of the 
students in Northeast Amherst and Mill Valley Estates go to Fort River, so these students and 
families can get to know one another through their school just as can students elsewhere in other 
neighborhoods. It must be noted too that none of these students could have walked to their closest 
school, so they still take the school bus – which travels a fairly close and direct route with 
reasonable run times. PVTA buses provide reasonably good transportation for carless families from 
South Amherst to the more northern schools (and the Northeast Amherst families all have cars). It is 
not perfect. It would be reasonable to explore possible ways to ameliorate potential inconvenience 
or restricted social networks that comes from living in a district “island.” For example, perhaps the 
families in The Boulders and Mill Valley Estates, and especially those who have no car, should be 
given the right to choose which school to send their children to. The affected families probably have 
other ideas, and should be interviewed and listened to. 
 
Another problem is that over time, the districts have become unequal again. The population of 
Crocker Farm is increasing, while that of Fort River is decreasing. (This point has been made more 
prominently by the district than the above.) This has caused strains for the district in assigning 
teachers, managing class size, dealing with overcapacity at Crocker Farm, etc.  
 
Redistricting once again may be required. There is no doubt redistricting causes strain for those 
affected, and protest and conflict that the district and School Committee have to deal with. There 
may be ways to project future demographic changes across the Town’s neighborhoods so that a 
new redistricting could produce longer-lasting districts. Perhaps districts could be drawn with more 
islands and cross-overs, allowing more mixing of different sections of town.11 Alternatively, or 
additionally, there may be ways to allow some amount of choice and flexibility in directions that 
would help even out numbers and/or diversity.12 
 
 

7. SPECIALIZED PROGRAMS. Not all specialized programs have to be concentrated to be good; and 
not all schools have to have the same specialized programs to be equitable. 
 
Amherst, like many other communities, has a large number of students with special needs of various 
kinds. It is understandable that the administrators who have to manage these programs and have to 
find ways to get students to them, to staff them, etc. wish they could be concentrated in a single 
location, to ease the complex logistics.  
 
Yet many families would prefer that their students go to a neighborhood school, if possible. This fits 
with the longstanding philosophy behind the idea of mainstreaming. In Lincoln, NE, for example, 
after the school district created a concentrated English Language Learner program, they had to close 
it again, because families preferred to send their children to their neighborhood school. 13  
 
For other specialized programs, the current system of concentrating different programs at different 
schools makes sense, as it evens out in general the burdens and the opportunities; and the district 
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has invested, appropriately, in transporting students with special needs to the appropriate schools. 
This issue may need to continue to be explored and addressed with the teachers and families 
involved.  
 
 

8. EQUITY, DIVERSITY & INTEGRATION. Equity should not be reduced to having identical resources at 
everyone’s school. Equitable outcomes, and deep sociocultural awareness and respect, are more 
important. Smaller and longer-grade-span schools have more equitable outcomes and provide 
more opportunities for students from lower socioeconomic, minority, and for other 
disadvantaged groups. Small, diverse schools, including diverse neighborhood schools, provide 
increased opportunity for familiar, every-day, ongoing student interaction with different kinds of 
classmates and schoolmates. This builds deep, long-term understanding and respect. 
 
The Amherst School District administration has suggested that reconfiguration can ensure equity 
across the schools. If all children go to the same school, goes the reasoning, they will all have access 
to the same resources and opportunities. This is a very narrow definition of equity.  
 
A far more significant way to define and consider equity would be to consider actual access to 
resources and opportunities, and whether outcomes for traditionally disadvantaged groups are 
improved, so that discriminatory differences are reduced. 
 
Extensive research makes clear that small schools and longer-grade-span schools support equitable 
outcomes. Some of the findings14 include: 
 

x Large school size can benefit achievement of children from affluent families, but it is 
detrimental for those from lower economic brackets. 

x Small schools reduce the common achievement gap between students from poor families 
and others. Outcomes become more equitable across a wide range of metrics – from 
academic achievement to disciplinary action. 

x In small schools, a higher proportion and a wider range of students are able to participate in 
special school and extracurricular activities, and do. 

x In mixed-ability classes, students from less advantaged backgrounds are not segregated out. 
 
Small diverse schools also aid in the goals that diversity is meant to achieve. In an era since the 
Supreme Court decided schools could not consider race or ethnicity in school assignments, it has 
become more difficult to promote racial, cultural, and linguistic diversity. Having all people together 
was never the ultimate goal, though. Diversity was a means to several ends, including greater equity 
in education and in educational outcomes, and increased inter-cultural, inter-racial, inter-class, etc. 
understanding and respect.  
 
It turns out that small schools that are diverse – like Amherst’s neighborhood schools – are 
particularly good at achieving these larger goals of diversity. Students regularly interact with 
students of different backgrounds; they know them year after year as a part of their familiar, 
everyday community. Teachers get to know all kinds of students, and all students get to know 
teachers well. It is this kind of context that not only allows the usual achievement gap to narrow, but 
also builds deeper understanding and respect among different kinds of students, and allows all kinds 
of students to contribute to each other’s experience and learning, and to learn from different kinds 
of students. 
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9. TEACHER COLLABORATION & EXPERIENCE. Dissemination of best practices and district initiatives 

will be better if all teachers in a grade are at one school. However, deep partner-collaboration, 
teachers’ sense of agency and ownership, and inter-grade articulation will all be better in small K-
6 schools. 

 
The Amherst school district administration posits that bringing all the teachers of one grade 
together in the same building can make it easier for same-grade teachers (“job-alike” teachers) to 
collaborate and to share best practices, and for the district to disseminate its initiatives. Part of this 
is true: having all 6-9 teachers from the same grade would more readily enable the dissemination of 
leading teachers’ practices and district initiatives.  
 
Like the definition of equity, though, this definition of teacher collaboration is overly narrow. In 
small schools with two or three teachers of the same grade, teachers experience other kinds of 
collaboration and benefits: 15 

x Teachers in the same grade level can develop a deep, close partnership, which helps to 
create a strong sense of community, engagement, and belonging across their classes and 
students. 

x With a smaller administration and fewer teachers per school, there is less hierarchy and a 
greater proportion of teachers participate in shaping curriculum and other aspects of the 
school. For this reason they feel an increased sense of agency and ownership in their 
teaching and their school. This builds a greater sense of community, attachment, and 
belonging among teachers; greater investment in student learning; and greater loyalty to 
the school. Teachers feel better about their work. 

x There is increased collaboration and articulation between different grades.  
 
 

10. STUDENT EXPERIENCE. In a new double-sized school with grade configuration, students will have a 
new state-of-the-art building, equipment, resources and programming. But they will lose things 
they have now, which have been under-appreciated in school deliberations: a deep sense of 
ownership, agency and belonging; and a close and long-term identity with their school, in which 
they can grow deep roots and slowly mature with self-confidence. 

 
In a new double-sized building built as an entirely new structure, and with all students in the district 
from grades 2-6, students will have access to a new state-of-the-art building, equipment, resources 
and programming. What has been less emphasized is what students will lose – which is what they 
have now, in the three small K-6 neighborhood schools.  
 
What students get from small, neighborhood schools that they can follow all the way from 
kindergarten to 6th grade: 

x A sense of ownership and agency that comes seeing themselves as widely connected 
participants in and shapers of their school. 

x A deep sense of familiarity and belonging in school; with this, safety, confidence, and self-
esteem. 

x A school they identify with, in which they feel a sense of place, where can grow roots and 
slowly mature, seeing themselves as a part of a long-term pattern in which they and both 
older and younger kids grow, gain skills, achieve, and change. 

x (and, see also the points made in many of the sections above) 
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IMPLICATIONS OF GRADE RECONFIGURATION / SCHOOL CONSOLIDATION 
 
The ten issues discussed above show that there are tremendous benefits of Amherst’s three small K-6 
neighborhood schools. Many of the topics I have mentioned here have not really been part of the 
discussion, while others have been framed so narrowly that the myriad current benefits of 
neighborhood schools could not easily be seen. In short, my analysis reflects many of the things that are 
already fabulous about our schools, which perhaps we have taken too much for granted since we've had 
them for so long. 
 
Based on all of the above, here are some predictions of possible changes we may see if we consolidate 
the schools and create schools with large grade cohorts, without connections to neighborhoods, and 
with shorter grade spans.  
 
x Kids and families are likely not to love their schools as much, and this will translate to less 

rootedness in neighborhood communities, and less commitment to Amherst. Amherst may do a 
poorer job of attracting young families – some will be attracted by the wonderful things at the new 
school building but fewer prospective families will hear from friends and neighbors and colleagues 
how much they love the schools.  

 
x Children will have a poorer sense of older role models and less experience nurturing younger 

schoolmates and neighbors. 
 

x Children will have less opportunity to gain early independence, and a habit of walking and biking, as 
they will need car rides or bus rides to visit most school friends. Carless families will have less access 
to their children’s schools. 

 
x A smaller percentage of children will be involved in special school and extracurricular activities.  
 
x There will be more racial, linguistic, and socio-economic stratification, and larger schools even risk 

allowing – just because they can't nurture as well – the kind of anomie and alienation that has come 
out as anonymous racism in the middle and high schools.  

 
x Teachers may love their jobs less, and teacher longevity will go down. 
 
 
Considering all these factors, I believe the case is overwhelming: Amherst should reject the proposal to 
move to two schools with smaller grade spans and much larger grade cohorts, and maintain its three 
small, diverse, neighborhood K-6 schools. 
 
 
 
 
 
 
 
 
 



10 
 

                                                             
NOTES 
1 On the surprising cost-ineffectiveness of school consolidation, see e.g. Lawrence, Barbara Kent, et al. “Dollars & 
Sense: The Cost Effectiveness of Small Schools.” Cincinnati, OH and Washington, DC: Knowledge Works Foundation 
and The Rural School and Community Trust, 2002. http://eric.ed.gov/?id=ED473168. 
 
2 I have not focused on class size because Amherst has already made a commendable, invaluable commitment to 
small class sizes. 
 
3 I calculated these numbers based on past district numbers. From the PDP and annual town reports, I got the 
following numbers for total K-6 enrollment since FY ’08: 1336, 1316, 1268, 1186, 1144, 1136, 1140, 1130, 1119. 
The largest drops were just before and after the closure of Marks Meadow School – years roughly coinciding with 
the expansion of the Chinese Immersion School. Since then, totals have been more stable, declining about 5-10 
students per year. I thus estimated total K-6 enrollment over the next 10 years as about 1090. 

For the numbers in the chart, I assumed that individual school populations of districted schools could vary 
significantly, as they have in the past. I calculated the enrollment of grade-configured schools by dividing the 
district enrollment by 7 to get average students per grade, then multiplying by 5 to get the total population of the 
Grade 2-6 school, and, for a Crocker Farm Early Education Ctr, multiplying by 2 and adding 100 as an estimate for 
an expanded preschool program. 

To get the number of classes, I assumed a maximum of 24 students per class, and likely fewer for kindergarten 
and 1st grade. 

 
4 On the effects of large grade size, see Howley, Craig, Marty Strange, and Robert Bickel. “Research about School 
Size and School Performance in Impoverished Communities. ERIC Digest.” ERIC Publications, December 2000. 
http://eric.ed.gov/?id=ED448968; Bickel, Robert, and Craig Howley. “The Influence of Scale on School 
Performance.” Education Policy Analysis Archives 8 (2000): 22. 
 
5 On the advantages of smaller schools, see e.g. Grauer, Stuart R. “Small Versus Large Schools: The Truth About 
Equity, Cost, and Diversity of Programming in Small and Large Schools.” Community Works Journal—Online 
Magazine for Educators, 
http://www.communityworksinstitute.org/cwjonline/essays/a_essaystext/grauer_smallsch1.html;  Jimerson, 
Lorna. The Hobbit Effect: Why Small Works in Public Schools. Rural Trust Policy Brief Series on Rural Education. 
Rural School and Community Trust, 2006. http://eric.ed.gov/?id=ED497985; Leithwood, Kenneth, and Doris Jantzi. 
“A Review of Empirical Evidence About School Size Effects: A Policy Perspective.” Review of Educational Research 
79, no. 1 (March 1, 2009): 464–90.  
 
6 For research on the benefits of longer grade spans in schools, and the problems with transitions, see for example: 
Bickel, Robert, and Craig Howley. “The Influence of Scale on School Performance.” Education Policy  Analysis 
Archives 8 (2000): 22; Howley, Craig B. “Grade-Span Configurations.” School Administrator 59, no. 3 (March 2002): 
24; Howley, Craig, Marty Strange, and Robert Bickel. “Research about School Size and School Performance in 
Impoverished Communities. ERIC Digest.” ERIC Publications, December 2000. http://eric.ed.gov/?id=ED448968; 
*Look, Keith. “The Great K-8 Debate.” Philadelphia Public School Notebook, 2001. http://roomnine.org/a/about-
us/ThegreatK-8debate.pdf; and Anderson, Pauline F. “Grade-Span Configuration and School-to-School Transitions.” 
Ed.D., College of Saint Elizabeth, 2012. http://search.proquest.com/docview/1013839821. 
 
7 Sinha, Vandna, Monique R. Payne, and Thomas D. Cook. “A Multidimensional Approach to Understanding 
Neighborhood Schools and Their Potential Impact.” Urban Education 40, no. 6 (November 1, 2005): 627–62. 
 
8 The advantages of neighborhood schools are all experienced by Amherst’s parents and families. They are also 
supported by the literature on neighborhood schools and a closely related literature on rural schools. See for 
example Beaumont, Constance E., and Elizabeth G. Pianca. “Historic Neighborhood Schools in the Age of Sprawl: 
Why Johnny Can’t Walk to School.” Washington, DC: National Trust for Historic Preservation, 2000. 
http://files.eric.ed.gov/fulltext/ED450557.pdf; Jimerson, Lorna. The Hobbit Effect: Why Small Works in Public 
Schools. Rural Trust Policy Brief Series on Rural Education. Rural School and Community Trust, 2006. 

http://eric.ed.gov/?id=ED473168
http://eric.ed.gov/?id=ED448968
http://www.communityworksinstitute.org/cwjonline/essays/a_essaystext/grauer_smallsch1.html
http://eric.ed.gov/?id=ED497985
http://eric.ed.gov/?id=ED448968
http://roomnine.org/a/about-us/ThegreatK-8debate.pdf
http://roomnine.org/a/about-us/ThegreatK-8debate.pdf
http://search.proquest.com/docview/1013839821
http://files.eric.ed.gov/fulltext/ED450557.pdf
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9 It is worth noting that even the many students who take the school bus to school, also sometimes walk or bike – 
during good weather, when their parents can come pick them up on foot, when they walk to their parent’s work or 
an after-school activity after school, etc. My own child has been walking from Wildwood to my office at UMass 
once/week since 2nd grade, and I have frequently picked him up from after-school by bike.  

I also note that I have been a member of the Amherst Public Transportation, Bicycle and Pedestrian 
Committee for the last 5 years, and we have pushed hard for bicycle and pedestrian infrastructure that meets the 
needs of all ages, abilities and circumstances. The recent Amherst Transportation plan supported this push. There 
is an excellent chance that over the next 10 years or so, Amherst will become far more walkable and bikable, with 
projects like the recent sidewalk expansion on Pine Street, which make major thoroughfares safe for kids and 
families to traverse. (There is even hope of such a thing on East Pleasant, for example.) If schools remain 
neighborhood-based schools, Amherst kids and families will be well positioned to take advantage of this 
developing change. 
 
10 Elementary school students’ ability to get to know kids in their own neighborhood will not be as possible in a 
school with consolidated grades because students will re-mix with all 160 same-grade students each year, and will 
not necessarily get to know the children in their own neighborhood very well. Also, the K-1 students will be in 
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